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Two truancy groups were conducted for the Simpson County School System.
A multifaceted group treatment approach was used with truants in an attempt
to reduce school absences, increase feelings of personal and social security
and change negative attitudes toward school.

A contingency contract in

conjunction with a modified token economy was used to increase school
attendance.

Group discussions were used to increase feelings of personal

and social security and to change negative attitudes toward school.

A

comparison of group members pre- and postgroup school attendance records
showed that group members significantly increased their school attendance.

A comparison of group members pre- and posttest scores on the

attitude and personality measures employed in this study indicated that
slight increases were achieved in feelings of personal and social security.
Students

negative attitudes toward school appeared to become less favor-

able as a result of the group discussions, although these decreases were
very small.

CHAPTER I
INTRODUCTION
Truancy has become a growing problem for both individual students
and the public school system in general.

Truancy in most states is

often widespread. A report on Kentucky school enrollments, published
by the Kentucky Department of Education, showed that truancy during a
period from 1971 through 1975 had risen steadily.

The report indicated

that for the 1971 - 72 school year there were approximately 1,409
students truant per school day while for the 1974 - 75 school year
there were approximately 1,527 (Kentucky Department of Education,
Bureau of Administration and Finance, 1975).

These figures, however,

are only estimates based on a percentage of the total number of
absences per school day that are believed to involve truancy.

Since

it is difficult to determine the number of unexcused as well as
excused absences that involve truancy, the actual number of truancies
per day is believed to be much higher.
Chronic non-attendance at school is a significant problem, both
for its direct effect on the child and its indirect effect on the
entire social group related to the truant individual.
may be affected in several ways.

The individual

Chronic absenteeism in most cases

causes the child to be ignorant or at best receive only a partial
education.

A more important factor in the social maladjustment of

the child than even the lack of ability to read and write is the
1
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adaptation of an antagonistic attitude toward society.

The school is

the first major outside agent of socialization a child is exposed to.
If the child does not attend school on a regular basis, this socialization
process is ineffective.

As a result the truant, in most cases, will

become acquanted with others who are themselves unable to adjust to a
school environment.

The truant also often spends a great deal of his or

her time unsupervised by adults and in the company of others who are
"guilty" of the same offense.

In a majority of cases, the chronic truant

often becomes involved in more serious forms of delinquency and crime
(New York Crime Commission, 1928; Fenton, 1935;

New Jersey Juvenile

Delinquency Commission, 1939; Powers & Witmer, 1972) to the point where
truancy has been described as the "Kindergarten of crime" (Healy &
Bronner, 1923).
If it is true that truancy is the kindergarten of crime, then the
school has the opportunity to identify future delinquents at an early
age and to provide them with adequate preventive services.

In an attempt

to provide such services, the Simpson County School System in conjunction
with the Barren River Comprehensive Care Center in Franklin, Kentucky,
initiated the development of a group treatment approach to deal with
the problem of truancy.
The philosophy of the Simpson County School System is to provide
a challenging program for all students.

This type of program is designed

to give each student the opportunity for maximum development of his or
her potential in the areas of physical, cultural, social and moral life.
The school system also accepts the responsibility for the establishment
of constructive attitudes and to help each individual determine appropriate standards of behavior.

By adopting a philosophy that places
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emphasis on the social adjustment of the student, the school system is
also adopting a philosophy that can be conceptualized as an indirect
preventive approach to delinquency.

However, the State Department of

Education and a visiting evaluation committee in a 1975 Report for
Accreditation for Franklin-Simpson High School noted a weakness in
regard to the school system's philosophy.

The report stated that

although the philosophy of the Simpson County School System was sound,
there was a dap between the written philosophy and what actually
occurred in the classroom.
Even though the school system appeared to be experiencing some
difficulty in implementing this philosophy in practice, the majority
of the students were adopting constructive attitudes toward school and
society and were learning tc accept socially approved standards of
behavior.

However, the school system was still faced with the problem

of school non-attendance by a small number of students.

It appeared

that the indirect preventive approach to truancy implied in the school
system's philosophy was not an effective approach to the problem.
The instructor's task of establishing constructive attitudes and
teaching the student appropriate standards of behavior is a diffi,ult
one.

Yet it is further complicated if the .Augent does not attend

school on a regular basis.

The chronic truant has already begun to

accept standards of behavior that are socially unacceptable in that
contrary to the state laws governing compulsory educatioN as well as
the school's policies on attendance, he or she is excessively absent
from school.
As a result, Simpson County School officials felt it was necessary
to establish a program to address more directly the problem ot chronic
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school non-attendance.

In an attempt to establish such a program,

school officials contacted the Barren River Comprehensive Care Center
in Franklin, Kentucky, to initiate the development of a group treatment approach to deal with the problem of truancy.

CHAPTER II
REVIEW OF THE LITERATURE
Simpson County School officials estimated that approximately 27
of all students enrolled in Simpson County schools were chronic truants.
In order to deal with this problem, a multifaceted group treatment approach
was adopted as a direct intervention technique.
Multifaceted Group Treatment
For the purposes of these groups, chronic truancy was assumed to
be a discrete behavior.

However, it also appeared reasonable to assume

that the chronic truant felt uncomfortable in a school setting due to
his or her negative attitudes toward school and an inability to adjust
to a school environment.

As a result, the behavior of school non-

attendance was believed to be an attempt by the truant to avoid an
uncomfortable situation.

Therefore, three areas of intervention were

focused on in the groups' approach to truancy.
The first area of intervention was a direct attempt to change
the specific behavior pattern of school non-attendance.

Traditionally,

truancy has been thought of as a symptom of other problems faced by
the student.

This point of view was emphasized by D'Evelyn (1957)

who stated that "truancy is a symptom demanding imrediate attention
from responsible adults."
Tennent (1971) warned of the "symptoms of deeper maladjustment"
which are manifestations of

ineffective parenting, disintegrating

family units and a lack of community" (Campbell, 1972).

5
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However, there is evidence to support rejection of the symptom
concept (Brooks, 1974).

By adopting an approach that views truancy

as a discrete behavior and concentrates on the particular behavior
to be changed and its immediate consequences, decreases in the
truant's absentee rate can be achieved (Brooks, 1975).

This con-

septualization of truant behavior was adopted as the truancy groups'
approach to changing truant behavior.
The second area of intervention was directed toward making the
school environment less uncomfortable for the truant by changing
negative attitudes toward school.

The concept that the behavior of

school non-attendance is maintained by the negative attitudes a truant
has toward school was supported by the 1975 report for accreditation
for Franklin-Simpson High School (Kentucky
1975).

State Department of Education,

In the report it was noted that there were some weaknesses in

the student services provided, particularly in the degree of holding
power the school possessed.

The report stated that "student services are

not providing the desired holding power of youngsters as 55 have dropped
out this school term." The report further stated that of the 55 students
who dropped out, 42 did so due to lack of interest in school and 13
due to disciplinary reasons.

As a result of these conclusions, it was

decided that a direct intervention approach be followed in the truancy
groups in an attempt to change students' negative attitudes toward school.
The third area of intervention was an attempt to enable the student
to adjust more successfully to a school environment.
Thorpe, Clark, and Tiegs (1953) proposed the concept that successful
life adjustment, which can be interpreted as accepting socially approved
standards of behavior, was a result of a balance between the personal

7

and social adjustment patterns of the individual.

Personal adjustment

was assumed to be based on feelings of personal security and social
adjustment on feelings of social security.
Therefore, it appeared that increasing a students willingness to
accept socially approved standards of behavior could be achieved by
improving that students feelings of personal and social security.

As

a result, successful adjustment in all areas of a students life could
be achieved more easily.
Truancy and Delinquent Behavior
Truancy often appears early in life, generally before the more
serious forms of delinquency.

The New York Crime Commission (1928),

in a study of 251 truant cases, found that truancy was a serious problem
in many of these cases as early as the second grade.

Shaw (19?9) and

his associates showed that l4 of 5,159 chronic truants were under eleven
years of age and 85' were under fifteen years.

In any specific case,

a tremendous number of individual environmental variaples may be a factor
in the deterioration of the truant's behavior.

The initial delinquent

behavior is always less ;erious in the beginning while in most instances
maladjustment becomes more serious until truancy has changed into more
serious forms of delinquency or crime.
The New York Crime Commission (1928) published a study of the
development of truancy into delinquency and crime.

The Commission

selected 251 cases, representing cases released prior to October, 1922,
from the files of the Truant Schools of New York City.

The record of

each child, varying in length from six to eight years,was studied.
results indicated that 51t of the total cases studied developed into
more serious types of offenders.

The
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The study which examined the largest number of records was conducted
by the New Jersey Juvenile Delinquency Commission (1939).

The commission

found that truancy was reported in 6,000 or 29% of the 21,200 juvenile
court cases examined.

Since only 40% of the juvenile court records

examined made mention of school attendance,

truancy was reported in

approximately two thirds of the cases in which reference was made in
school attendance.

As a result, the Commission concluded that the incid-

ence of truancy was somewhere between 29 and 66.6.% and was probably
nearer the latter figure.
Kvaraceus (1945) analyzed the records of 761 delinquents referred
to the Passaic Childrens Bureau in New Jersey.
the truancy rate among delinquents was 34%.

His results showed that

He further compared the

truancy rate for delinquents with that of the general school population,
reported at 6.8', and found a signigicant difference.
Powers and Witmer (1975) used three criteria to place delinquents
into one of four groups ranging from "most delinquent" to "least
delinquent.'
group.

They then calculated the distribution of truancy in each

The results showed that the truancy rates ranged from 86.7

for the "most delinquent" group to 18.8°' for the "least delinquent"
group.

The authors concluded that truancy was closely related to

delinquent behavior.
It appears that there is support for the conceptualization of truant
behavior as the beginning of a pattern of adopting socially unacceptable
standards of behavior, which may lead to more serious forms of delinquent
behavior.
Groups as a Method of Treatment for
Delinquent Behavior
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udenwald (1961) argued against the theory that the juvenile
delinqueni. should be punished, by confinement to a reformatory, to
reform or rehabilitate the delinquent.

Instead, he proposed the

establishment of therapy groups to be used as agents of change for
delinquent behavior.
Westendorp, Abramson & Wirt (1962) used a group therapy approach
in an attempt to increase school attendance and promote psychological
growth.

Members of the group were students with a high rate of absent-

eeism due to psychosomatic complaints.

The results indicated there

was a slight increase in school attendance.

Psychological growth during

the treatment period was not marked and objective measures of change were
not great.

However, the authors state they believe a group therapy

setting can be of definite value.
The results of a study conducted at the Iowa Training School for
Boys (Allen, 1970) suggested that short-term goals such as increasing
self-understanding and personal insight can be achieved using groups
as the method of intervention.

The focus of the group discussions in

these groups was channeled toward dealing with authority figures.
Ostram, Steele, Rosenblood & Mirels (1971) used a matched subjects
design to assess the effectiveness of an experimental program for the
reduction of delinquent behavior in adolescent boys on probation.
Individuals in the experimental group were invited to participate in a
series of small group sessions.
informed of this project.

Control group delinquents were not

The group experiences arranged for the

experimental group members encouraged free and open discussions of their
previous delinquent activities, future behavioral intentions, personal
values and life goals.

The results showed that during a ten month
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follow-up period, the frequency of subsequent delinquent behavior was
found to be signiqicantly reduced for the experimental group members as
compared with their matched controls.
Although the focus of past groups has varied, group discussions
appear to be uniformly used to address issues to be dealt with in the
group.

Also, the group approach appeared to have the potential to be

successful in changing delinquent behavior.
Behavior Modification and Delinquent
Behavior
A number of studies have shown the effectiveness of behavior
modification techniques in modifying the maladaptive behavior of the
delinquent.
Burchard & Tyler (1965) presented a case history of a delinquent
who had been institutionalized for a period of four and a half years.
The results of psychiatric and psychological evaluations seemed to
indicate that his general adjustment had deteriorated and that his
behavior was becoming more difficult to control.

The authors instituted

a program to eliminate the subjects anti-social behavior using "timeout" and a token economy.

As a result of the program, a constant

decrease in the frequency of unacceptable behavior was noted by the
staff.
A six month exploration study of contingent rewards was instituted
by Fineman (1968) in a juvenile delinquency facility.

A system in

which points were awarded for staff-defined desirable behaviors and lost
for undersirable behaviors was implemented, with individuals competing
for reinforcement such that only the top point earners received the payoffs.

Staff interviews at the end of six months indicated a generally

positive rating of the effectiveness of the program.

11
Tharp and Wetzel (1969) acted as consultants to various community
mediators such as parents and teachers on behalf of 89 delinquents.
Their intervention approach consisted of instructing the mediators in
the utilization of contingency management of specific problem areas such
as truancy.

Three post-termination evaluations of up to 18 months indi-

cated a decline in delinquent offenses and improvements in the behavioral
ratings of the mediators.
A related strategy was used by Alvord (1971), who provided 28
families of incorrigible children with two hours of discussion training
in the operation of contingency management systems in the home.

The

rules of contracting between parents and children were based on the
principles of reciprocity.

Twenty-four of the 28 families considered

the intervention a success.
Brooks (1974) used contingency management solely for the purpose
of modifying truant behavior.
gency contracts were used.

Two cases were presented in which contin-

The author stated that there were indications

contingency contracting could be a powerful tool for changing truant behavior.
In a second study (Brooks, 1975), a contingency contract, and
a modified token economy, were used in an attempt to alter truant
behavior.

Forty high school students were used as subjects, 20 in the

experimental group and 20 in the control group.

Each experimental

group member signed a contract stating he or she agreed to atteid school
every day.

To support the provisions of the contract, tickets were

awarded for a drawing based on the students school attendance record.
Bonus tickets were also awarded for every five days of consecutive
school attendance.

Three cash prizes were given to the winners of the
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drawing.

Two drawings were held, one after the third week and one after

the seventh week.

The results indicated a reduction of days truant in

control
19 of the 20 experimental cases as compared to 4 of 20 in the
group.

The mean number of days truant for the experimental group was

found to be significantly lower than for the control group.
or
There appears to be evidence to indicate that the use of behavi
conjuncmodification techniques, particularly contingency contracts in
school
tion with a token economy, are very affective in increasing the
attendance record of the truant.
Statement of the Problem
cy
Since the indirect preventive approach to the problem of truan
System did net
and delinquency adopted by the Simpson County School
as a direct
appear to be effective, truancy groups were formed to be used
intervention approach.

A multifaceted group treatment approach was

ngness to
adopted which focused on increasing school attendance, willi
probability
accept appropriate standards of behavior and decrease the
social adjustof future delinquent acts by emphasizing the personal and
udes
ment of the group members, and to change students negative attit
toward school.
y
These truancy groups were new and unique to the Simpson Count
truancy.
School System as intervention techniques for the problem of
designed to
The intervention techniques and group format employed were
for use
be experimental, that is, either or both could be modified
in future groups if they were shown to be ineffective.

It was felt

vention
necessary then to determine the effectiveness of the inter
techniques and group format used with these groups.

Therefore, an
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evaluation to determine the effectiveness of the groups and the intervention techniques employed was conducted.
ation are the subject of this study.

The results of that evalu-

CHAPTER III
METHOD
In order to evaluate the effectiveness of group treatment to reduce
truancy and prevent further delinquency, truancy groups were formed.
A two fold treatment approach was used with the groups each attempting
to effect a change in the school attendance habits of group members in
a different manner.

To assess change, pre- and post- measures of school

attendance, attitudes toward the school environment, personal and social
adjustment and a measure of the probability of delinquent behavior were
taken across the treatment groups.
Subjects
Subjects were selected for the groups by the Pupil Personnel
Director for the Simpson County

School System.

The criterion for

selection was 11 or more days of verified truancy during the ten week
period prior to the date the groups began.

A total of 20 participants

were selected, ranging in dge from 12 to 15 years of age.

All subjects

were residents of a rural community with a population of approximately
7,000.

All subjects were white.

The subjects were randomly divided

into two treatment groups, while maintaining as close as possible the
same male-female ratio in each group.

Since there were two sets of

sisters included in the sample, the first step in dividing the subjects
into groups was to assign each sister to a different group.
14

Group One

15
consisted of 5 males and 5 females.

Group Two consisted of 6 7ia1es

and 4 females.
Group Treatment Approach
The groups were conducted with an emphasis on increasing school
attendance, feelings of personal and social security and changing students
negative attitudes toward school.

Two treatment approaches were adopted

to effect change in these four areas.

Two behavior modification tech-

niques were employed to increase school attendance.

First, each group

member signed two copies of a contingency contract stating they agreed
to attend school every day and would attend all group meetings.

A

copy of the group member's contract is presented in Appendix A.

Each

group member was given one copy of the contract and the group leaders
retained the second copy.

Secondly, a modified token economy was used

where each group member was awarded pcints as follows:
1.

5 points for every full days attendance at school.

2.

5 points for attendance at each group meeting.

3.

3 points for participation in each group meeting.

The terms of the token economy were also included in the contract.
Group members were allowed to exchange their points for rewards twice
during the course of the treatment period.

The first point exchange

took place after the fourth group meeting and the second exchange after
the tenth group meeting.

Group members were allowed to select two

group activities as rewards.

Only those group members who had earned

the required number of points were allowed to participate in each group
activity.
Group discussions were used to increase feelings of personal and
social security and to change students negative attitudes toward school.
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Group members were encouraged to discuss any difficulties they might
be having in their personal and/or social adjustment.

They were also

encouraged to discuss their attitudes toward school and explain why
they felt the way they did.

The group leaders attempted to remain

within a Rational Behavior Therapy framework during the group discussions.
One male and one female group leader was assigned to each group.
All group leaders were volunteers and consisted of three second year
graduate students in clinical psychology and one registered nurse with
previous adolescent group experience.

Prior to the beginning sessic,n,

all group leaders met to discuss the techniques and procedures to be
employed in the groups.

To insure that the treatment approach taken

in each group was as similar as possible, it was decided that a general
outline of topics would be established for each session with each group
following the outline as closely as possible.

To further insure that the

treatment approach used in each group was similar, a weekly staffing
attended by all group leaders was held immediately following each group
meeting.

At these staffings, the group leaders discussed what had

occurred in each group that session and an outline for the next session
was worked out.
Group sessions were held in the same two rooms in the f--ranklin
Middle School.

Both groups met at the same time once a week with

each session lasting fifty minutes.

Group meetings were held during

regular school hours but were scheduled so that only a minimum number
of group members had to miss a class to attend group.
no attempt to enforce group attendance.

The school made

However, since points were

awarded for group attendance, it was necessary to record each member's
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group attendance.

Roll was taken at each group meeting by a staff

member of the Barren River Comprehensive Care Center.

A total of

ten sessions for e?ch group was conducted over the appointed ten
week period.
Instruments
The focus of this study necessitated the selection of instruments
designed to measure attitudes toward school in general, attitudes toward
the acedemic and social aspects of a school environment, measures of
personal and social adjustment and a predictor of the probability of
delinquent behavior.

The instruments chosen were:

the School Sentiment

Index, the California Test of Personality and the Teacher, Police, School,
Community Scale.
Osgood, Suci and Tannenbaum (1957) pointed out the agreement among
researchers that attitudes are predispositions to respond but are distinguished from other states of readiness in that they predispose toward
an evaluative response.
unfavorable.

Thus attitudes are referred to as favorable or

This notion is related to another shared view, that being

that attitudes can be ascribed to some basic bipolar continuum with a
neutral or zero reference point, implying that they have both direction
and intensity and provide for the quantitative indixing of attitudes.
The School Sentiment Index and the Teacher, Police, School, Community
Scale are based on this assumption.
The School Sentiment Index (Instructional Objectives Exchange, 1970)
was designed as a self-report device that would reflect a number of
dimensions of the student's attitude toward schooling.
six dimensions were established:

The following

teacher, school social structure and

climate, learning, peer and general.

The School Sentiment Index was
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developed as a criterion-referenced measure with reliability coefficients
ranging from .49 to .31.

The total scale consists of 83 items with each

subscale consisting of the following number of items:

Teacher (39),

School Social Structure and Climate (20), Learning (7), Peer (6) and
General (11).
The development of the scale began with a review of the available
measures related to attitudes toward school.

Staff members of the

Instructional Objectives Exchange then began to generate items which
would in a rather direct fashion solicit the student's feelings regarding
the school environment.

These self-report measures were prepared so

that all six dimensions were included, each represented by a number
of items.

These items were screened and re-worked several times before

preliminary testing with a small group of students began.

After the

preliminary trials and subsequent revisions, the inventory was tested
with large numbers of students.

Analysis of the results centered on

whether responses to each item faithfully represented a student's
attitude toward school, that is, satisified a criterion-referenced objective and on items which generated some degree of variability in
student's responses to that item.

Only items which satisfied both

criteria were included in the final version of the scale.
The Teacher, Police, School, Community Scale (Demos & Weijola,
1971) is divided into four categories believed to be indicators of delinquent behavior (Demos & Weijola, 1971).

These four categories

measure the expression of understanding and acceptance toward teachers,
police, schools and the community.

The total scale consists of 31

items divided by categories as follows:
School (7), Community (6).

Teacher (10), Police (8),

An original pool of 145 statements was rated
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into successive intervals by seven professional judges according to the
degree of favorableness expressed by each statement.

The judges then

characterized each statement as highly favorable, favorable, neutral,
unfavorable or highly unfavorable.

Only statements which had the unanimous

agreement of the seven judges were incorporated into the final scale.
According to Demos and Weijola (1971), the expression of understanding
and acceptance of teachers, police, school and community and the probability of the occurance of delinquent behavior are related and range on
a continuum with the average falling some place in between the twentyfirst and eightieth percentile.

Those scoring above the eighty-first

percentile express a very high degree of understanding and acceptance
and a low probability of delinquent behavior exists.

Those scoring

below the twentieth percentile express a very low understanding and acceptance and a very strong probability of delinquent behavior exists.
In practice, the Teacher, Police, School, Community Scale has been
shown to be stable (Demos & Weijola, 1971).

Validity for the scale was

established by correlating the four subscales with the How Do You Act
Scale, a self-report measure of the frequency of undersirable and
desirable, the Risk from Socially Undesirable Behavior Scale, a selfreport measure of the relative risk from lowest to highest in regards
to delinquent behavior, and the Gains from Socially Desirable Behavior
Scale, a self-report measure of the relative gains from lowest to highest
in terms of socially desirable behavior.

All correlations were in the

expected directions and were signigicant at the .01 level of significance.
Split-half reliability coefficients for the four subscales ranged from
.71 to .85.
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The California Test of Personality was utilized as a measure of
personal and social asjustment.

This instrument is organized around the

concept of life adjustment as a balance between personal and social adjustment.

Personal adjustment is assumed to be based on feelings of

personal security and social adjustment on feelings of social security.
The test is divided into two parts.

The items in the Personal Adjustment

half of the test are designed to measure specific tendencies to think,
feel and act in six areas of personal security that are believed to contribute to personal adjustment.

The items in the Social Adjustment half

tc measure specific tendencies to think, feel and act in six areas of
social security that are believed to contribute to social adjustment.
The original sources of the items of the test were the publications of
psychologists and original research by the authors (Thorpe, Clark &
Tiegs, 1953).

These items were put through a series of preliminary tests

and revisions and the surviving items were grouped into sixteen catagories
found in the psychological literature.

A statistical study revealed a

very high correlation between some of the categories.

As a result, the

sixteen categories were reduced to twelve.
The California Test of Personality is a 144 item test, with the
Personal Adjustment half of the test composed of 72 items and the Social
Adjustment half composed of 72 items.

Reliability coefficients for the

Personal Adjustment half of the test ranged from .93 to .96 while on
the Social Adjustment half of the test they ranged from .92 to .96.
Reliability coefficients for the six subscales on the Personal Adjustment
half of the test ranged from .64 to .83 while for the Social Adjustment
half of the test from .59 to .79.
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Data Gathering Procedure
During the week preceding the first group session, a pretest measure'
of all group participants was conducted.

At this time, the School

Sentiment Index, the California Test of Personality and the Teacher,
Police, School, Community Scale were administered.

Baseline data were

also collected regarding the number of days truant each group member had
during the ten week period prior to the beginning of the groups.

One

week following the end of the group sessions, all nroup members were
retested on the same measures.

The number of days each group member

had been truant during the ten week period the groups were in session
was also calculated.

All tests were hand scored following standard pro-

cedures.
Statistical Procedures
The initial number of students in both the groups was small.
Allowing for the loss of some group members prior to the end of the group
meetings, it was expected that the group size would be reduced to the
point where it would be impossible to meet the criteria to perform conventional statistical analysis.

Instead, a standard error of the mean

logic was used to analyze the dat— nbtaihe6 from school attendance
records.
The standard error of the mean is a measure of the expected differences between randomly sampled means.

If a set cf subjects are sampled

from a population and are measured on some variable several times a
distribution of means can be obtained.

The standard error of the mean is

the standard deviation of the means of that distribution.
A 95°; confidence zone was established around the pregroup measure
of school attendance.

The probability that the in group measure of
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school attendance would fall within the established confidence zone was
95 out of 100.

If the groups' in group measure of school attendance fell

outside this range, that measure was considered to reflect a significant
change.
A standard error of measurement logic was used to analyze the data
obtained from the attitude and personality measures administered.
The standard error of measurement is the estimated standard deviation
of an obtained score if a large number of tests are given from a domain
of tests.

It can then be used to establish confidence zones around

a true score to form a range in which the obtained score would be expected
to fall if the test were administered several times.
A 95:;, confidence zone

was established around the group scores obtained

on the pretest administration of the attitude and personality measures
employed.

The probability that the groups posttest scores would fall

within the established confidence zone was 95 out of 100.

If the groups'

posttest score fell outside this range, that score was considered to
reflect a significant change.
A non-parametric correlational analysis was to be used to determine
whether there was an interaction between personality variables and probability of delinquent behavior.
Hypotheses
Five primary sets of hypotheses were utilized in this study.

In-

cluded were the hypotheses associated with the school attendance variable, with the School Sentiment Index, the Teacher, Police, School,
Community Scale and the California Test of Personality.
The null hypothesis associated with the school attendance variable
was:

There would be no significant change between and the pre- and post-

measures of school attendance.
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The null hypotheses associated with the School Sentiment Index data
was:

there would be no significant change between pre- and post- measures

of attitudes toward teachers, school social structure and climate, learning, peers and the notion of school in general.
The null hypotheses associated with the Teacher, Police, School,
Community Scale data was:

there would be no significant change between

pre- and post- measures of attitudes toward teachers, police, schools
and the community.
The nu71 hypotheses associated with the California Test of Personality data was:

there would be no significant change between pre-

and post- measures of personal, social and total adjustment; and, there
would be no significant interaction between personal, social and total
adjustment and the probability of delinquent behavior across pre- and
posttest scores.

CHAPTER IV
RESULTS AND DISCUSSION
In an attempt to analyze the effects of the treatment groups,
non-parametric tests of significance were used to determine whether
posttest scores fell outside the established confidence zones on other
than a chance basis.
School Attendance
The results of the analysis of the school attendance data, using
the confidence zones established with the standard error of the mean,
are presented in Table 1.
TABLE 1
PREGROUP/POSTGROUP ATTENDANCE

Group

Pregroup
Mean

Confidence Zone

Postgroup
Mean

1

14.5

11.10 - 17.90

9.13 *

2

13.6

10.26 - 16.94

7.75 *

Total

14.9

12.46 - 17.26

8.44 *

* change significant beyond .05 level
The results of the analysis indicate that the number of days absent
across both groups was significantly reduced and the hypothesis associated
with this variable was rejected.

There was an overall decrease in the

24

25
number of days absent for both groups of 90 days.

As a result, there

was an overall increase in school attendance of 40%.

More specifically,

the students in Group One were absent 43 days less during the period
the groups were in session.

The students in Group Two lowered their

absentee rate by 47 days during the same period.
37% increase and Group Two a 43% increase.

Group One showed a

This finding suggests that

the intervention techniques used to increase school attendance were
effective.
Attitude Measures
The results of the analysis of the School Sentiment Index data,
using the pretest confidence zones established with the standard
error of measurement, are presented in Table 2
TABLE 2
PRETEST/POSTTEST FINDINGS:
SCHOOL SENTIMENT INDEX

Subscale

Pretest
Mean

Confidence Zone

Posttest
Mean

108.86

91.34

36.80 -

59.32

49.50

16.75

12.69 -

20.81

15.50

Learning

17.69

14.89 -

20.49

17.56

General

26.63

20.21 -

33.05

25.63

Teacher

94.38

Scnool
Climate

48.06

Peer

None of the posttest scores for the subscales were significant and
the null hypotheses associated with these variables were not rejected.
appeared that the group discussions did not have a significant effect

It
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on students' attitudes toward school and the different aspects of a
school environment.
The major focus of the group discussions concerning attitudes
toward school centered around the student's inability to interact
effectively with teachers and the importance of a school education.
A trend did appear concerning group members' attitudes in these two
areas.

As a result of the group's influence, students' already

negative attitudes toward teachers and learning became less favorable.
There was also a very slight decrease in the degree of favorableness
of student attitudes toward peers and the notion of school in general.
The group discussions were designed to be a direct attempt to
change students' negative attitudes toward school and the different
aspects of a school environment.

Each group member was given the oppor-

tunity to discuss his or her attitudes and to justify why they felt the
way they did.

As a result, the group discussions may have inadvertently

given each group member a chance not only to reaffirm their original
negative attitudes but also to intensify them.
Comments made by the students during the discussions seemed to
indicate that many of their complaints were a result of school policies
and the actions of school staff members.

However, it was impossible for

the group leaders to effect a change in either of these areas.

There-

fore, for one hour every week, the students would attend group and the
discussions would be centered around the positive aspects of attending
school.

Yet after each group meeting, each student would spend the

rest of the week in the same environment that initiated the development
of their negative attitudes.

As a result of this situation, group

members' negative attitudes toward school may have been confirmed.
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The results of the analysis of the School Sentiment Index suggested
that as a result of the group discussions students' negative attitudes
toward teachers and learning became less favorable.

However, it was

beyond the scope of this evaluation to determine whether this trend would
have continued had the groups continued.

It is possible that a decrease

in the degree of favorableness of student attitudes toward school is a
necessary first step in order to produce change.
The results of the analysis of the Teacher, Police, School, Community
data, using the pretest confidence zones, are presented in Table 3.
TABLE 3
PRETEST/POSTTEST FINDINGS:
TEACHER, POLICE, SCHOOL, COMMUNITY SCALE

Pretest
Mean

Confidence Zone

Posttest
Mean

Teacher

32.44

29.22 - 35.66

32.06

Police

25.25

20.27 - 30.23

24.25

School

27.81

24.61 - 31.03

27.13

Community

16.38

12.26 - 20.42

16.38

Subscale

None of the posttest scores were significant and the null hypotheses
associated with these variables were not rejected.

This indicated that the

group discussions had no significant effect on students attitudes toward
teachers, police, schools and the community.
Although none of the posttest scores were significant, three of the
four subscale posttest scores showed a slight decrease.

The decrease in

the degree of favorableness of student attitudes toward police was assumed
to be related to the decrease in attitudes toward teachers, as measured by
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both the Teacher, Police, School, Community Scale and the School Sentiment
Index, since both represent authority figures the student is exposed to in
his or her environment.
Personality Measures
The results of the analysis of the California Test of Personality
data, using the pretest confidence zones established with the standard
error of measurement, are presented in Table 4.
TABLE 4
PRETEST/POSTTEST FINDINGS:
CALIFORNIA TEST OF PERSONALITY

Subscale

Pretest
Mean

Confidence Zone

Posttest
Mean

Personal
Adjustment

46.56

39.68 -

53.44

49.38

Social
Adjustment

51.63

4t'.69 -

57.57

51.81

Total
Adjustment

98.19

88.15 - 108.23

101.19

None of the posttest scores for the three scales were significant
and the null hypotheses associated with these variables were not rejected.
It appears that the groups had no significant effect on group members'
feelings of personal and social security.
Although none of the posttest scores were significant, all three
posttest scale scores did increase, although the increase in the Social
Adjustment Scale score was very small.

In order to determine in what

areas of personal adjustment these increases were obtained, the standard
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error of measurement was again used to establish confidence zones for
the six components that contribute to the Personal Adjustment Scale
score.

The results of the analysis are presented in Table 5.
TABLE 5
PRE1EST/POSTTEST FINDINGS:
PERSONAL ADJUSTMENT SUBSCALES

Pretest
Mean

Subscale

Confidence Zone

Posttest
Mean

Self-Reliance

6.94

3.94 - 9.94

7.69

Sense of Personal
Worth

7.63

4.65 - 10.61

8.75

Sense of Personal
Freedom

9.56

7.28 - 11.84

9.31

Feeling of Belonging

9.00

7.08 - 10.92

9.31

Withdrawing Tendencies

7.06

3.76 - 10.36

7.75

Nervous Symptoms

6.38

3.42 - 9.34

6.56

Increases were obtained on five of the six subscales, although
none of the increases were statistically significant.

The largest inc-

creases were obtained on the Self-Reliance and Sense of Personal Worth
subscales.

This suggests that the groups did increase group members'

feelings of self-relience and personal competence.

The increases on

the Feelings of Belonging, Withdrawing Tendencies and Nervous Symptoms
subscales were so slight that it was impossible to equate these increases with increases in group members' feelings of belonging and
decreases in nervous symptoms and the tendency to withdraw.
It appears then that the increase obtained on the Personal
Adjustment scale

WdS

due to an overall increase on five of the six
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subscales designed to measure the components of personal security.
However, it appeared that the increases obtained on the Self-Reliance
and Sense of Personal

Worth subscales contributed the most to the

increase on the Personal Adjustment Scale score.
In order to determine in what areas of social adjustment increases
were obtained, the standard error of measurement was used to establish
confidence zones for the six components that contribute to the Social
Adjustment scale Score.

The results of the analysis are presented in

Table 6.
TABLE 6
PRETEST/POSTTEST FINDINGS:
SOCIAL ADJUSTMENT SUBSCALES

Subscale

Pretest
Mean

Confidence Zone

Posttest
Mean

Social Standards

9.94

3.02 - 11.86

9.38

Social Skills

3.31

5.71 - 10.91

8.56

Anti-Social
Tendencies

8.44

6.52 - 10.36

9.06

Family Relation

9.00

7.08 - 10.92

9.25

School Relations

7.19

4.37 - 10.01

6.75

Community Relations

8.75

7.37 - 10.13

8.31

Increases occurred on four of the subscales designed to measure
feelings of social security and decreases occurred on two of the subscales.

However, these changes were very small and it was impossible

to interpret them as increases and decreases in group members' feelings
in the six components designed to measure social security.
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It was impossible to determine whether there was an interaction
between changes in feelings of personal, social and total adjustment
and the probability of delinquent behavior due to the restricted variance
of the group members in regard to the Teacher, Police, School, Community
Scale variables.

Using the total score for the

Teacher, Police, School,

Community Scale, the probability for the occurance of delinquent behavior
was obtained from the group members pretest scores.

This probability

was obtained from a table provided by the authors,

Demos and Weijola,

that correlates the total score and the probability of delinquent behavior.

Only two group members had more than an even probability of

engaging in delinquent behavior.

Four group members had what was des-

cribed by the authors as some probability and ten had little probability.
As a result, the analysis to determine if there was an interaction
effect was not performed.
The fact that 14 of the 16 group members showed little probability
for delinquency suggests that these group members were not engaged in
delinquent behavior to any great degree.

It appeared that the members

of these groups restricted their delinquent activity to truancy.

Since

truancy is regarded as the least serious form of delinquency, group
members' current delinquent behavior could be described as "mild."

It

is possible then that the reduction in school absences and gains in
feelings of personal and social security achieved in these groups may
be possible only with students who are engaged in mild forms of
delinquency.

CHAPTER V
IMPLICATIONS
It appears that there is evidence to support the effectiveness of
the intervention techniques used in, and the overall effectiveness of,
the truancy groups conducted for the Simpson County School System.

The

reduction in the absentee rate for group members seems to indicate that
the specific behavior of school non-attendance can be conceptualized as
a discrete behavior pattern and can be effectively altered when treated
as such.
The fact that the rate of truancy was decreased by controlling
environmental contingencies lends support to the use of such intervention
techniques and points up the fact that school officials could save time
and effort by dealing with the truant's behavior as a discrete behavior
and not as a symptom of some underlying conflict.
An increase in school attendance was expected using the intervention
techniques employed.

However, the increase was expected to be much larger.

Group members were allowed to select two group activities as rewards
for increasing their school attendance.

Yet the number of eligible

students who participated in these group activities was very small.
This suggests that the group activities were not as powerful a controlling agent as was expected.

It is also possible that the group activ-

ities were not offered as rewards soon enough to be most effective.
Since group members had to attend school on a regular basis for five
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week periods before being allowed to participate in the activities, the
motivating effect of t'e reward may have decreased over each five week
period.
School officials who employ the intervention techniques used in
these groups must concentrate on finding group rewards which will be
most effective in motivating students to alter their pattern of behavior
and must make the rewards readily available to reinforce increased school
attendance.
As a result of the group discussions, significant increases were
also expected in group members' feelings of personal and social security.
The desired result was not achieved.

However, there were increases in

the areas of personal and social adjustment.

Thus there appears to be

support for the contention that by using a Rational Behavior Therapy
orientation in a direct interventicn approach, changes can be effected in
the standards of behavior a student is willing to accept.
Two of the major areas emphasized in these groups was the personal
and social adjustment of the student.

This approach appears to provide

the school system with an effective intervention technique to prevent
further deterioration of the truant's behaviLJr pattern.

Further, this

type of approach seems to be effective in reversing the pattern of accepting socially undesirable standards of behavior.

By raising the student's

ability to accept higher standards of behavior while at the same time
lowering the student's truancy rate, the probability of that student becoming involved in more serious forms of delinquency are decreased.
The idea of using groups as an agent of change rather than the
traditional one-to-one approach used by school guidance counselors,
also enables the school system to provide services to a far greater number of students.
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The reduction in the number of school absences and gains in feelings
of personal and sociai security was achieved with mildly delinquent
students.

However, it was impossible to determine whether these changes

would have occured with students who also engaged in more serious forms
of delinquency.

It appears ldditional research is necessary to answer

this question.
Finally, the results indicate that a result of the groups'
influence, students' already negative attitudes toward school became
less favorable.

Thus a direct attempt to change students' negative

attitudes toward school does not appear to be an effective intervention
technique in this area.

However, it was beyond the scope of this eval-

uation to determine whether the decrease in favorableness of student
attitudes would have continued or whether it may have been followed by
an increase in the degree of favorableness had the groups continued for
a longer period of time.

Since no follow-up was planned, there is no

way to determine whether the gains made in the areas of personal and
social adjustment and the increases in school attendance would be negated
due to the increasingly negative attitudes that resulted.

Studies

designed to answer these questions would be beneficial for school officials
who wish to establish groups with the highest probability for success.
The results of this evaluation appear to support the establishment
of permanent groups to deal with the problem of truancy.

It also appears

that the basic format of these groups and the intervention techniques
employed to increase school attendance were successful and should be
maintained in future groups.

The results also show that increases in

students' feelings of personal and social security car be achieved.
However, significant increases in these areas cannot be obtained in a
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short period of time.

Further research, to determine the number of

group meetings necessary to be most effective, is needed.

APPENDIX
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Appendix A
Group Member's Contract
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Name:
Date:
Problem: During the last ten weeks of school I have been truant
days. I agree that this is excessive and will follow the procedures
below in order to reduce the number of days I am truant from school.
Provisions:

I

agree to the following:

1.

I will attend school every day. If I miss school it will
be for an excused illness or doctor's appointment and I
agree to clear my absence with school officials.

2.

I agree to attend all scheduled group meetings.

3.

I agree to follow the rules of the group.

I understand that in order to help me develop better habits of attending
school, I will be rewarded for attending school, attending the group and
for participation in the group meetings. These rewards will be in the
form of points and will be awarded in the following manner:
1.

5 points for every full days attendance at school.

2.

5 points for attendance at each group meeting

3.

3 points for participation in group meetings.

Iturther understand that as a part of this agreement I will have two
opportunities to exchange the points I have earned for the right to
participate in an activity to be decided upon by the group. The
point exchange program will be set up as follows:
1.

After the 4th group meeting, all group members who have
earned 98 points or more will be able to take part in

2.

After the 9th group meeting, all group members who ila‘e
earned 136 points or more will be able to take part in

38
I understand that this is a binding contract and I agree to abide by all
the provisions herein.

Student's signature

Group Leaders Statement and Agreement:
I understand that this is a binding agreement between
and myself and I agree to the provision
herein.

Group Leaders signature
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